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The paper provides a comprehensive analysis of the effectiveness of the “Topic-Comment” (TC) method in teaching
Chinese grammar to Ukrainian-speaking students at HSK 2 level. Taking into account the substantive structural differences
between the Ukrainian and Chinese languages, the process of mastering Chinese grammar requires adaptation to the
peculiarity of the Ukrainian language system. The TC method focuses on identifying the topic and comment structure in the
sentence. This helps students build logically and sequentially grammatical constructions, and as a result, learners increase
their level of assimilation of the material.

During the study was conducted an experiment with pupils and students, between the ages of 12 and 19, from two edu-
cational institutions: pupils were from the private institution “Collegium Years” and students were from Borys Grinchenko
Kyiv Metropolitan University. Pupils were divided into two groups: the experimental group of pupils was using the TC
method, while the control group used traditional methods. The university students were not divided into groups — they were
asked to assess their knowledge subjectively: “before” and “after” completing the course of learning the “Topic-Comment”
method. Knowledge diagnostic, objective and subjective assessments of progress after the course were provided by using
Google Forms.

The study results showed that pupils who were studying with the TC method mastered word order and the usage of
locatives compared to the control group. The TC method contributed to a deeper understanding of the grammatical struc-
tures of Chinese sentences and greater integration of grammar into communicative practice. Subjective assessments of
the students demonstrated an increase the level of their grammatical competence. The obtained data confirm the feasibil-
ity of using the TC method in teaching Chinese grammar at the elementary level. Further research has a great promise to
integrate TC with other approaches, evaluating its effectiveness at higher HSK levels, and studying its long-term impact
on learning grammar.
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Y cTaTTi 34iNCHEHO KOMMNEKCHUIA aHani3 edpekTMBHOCTI MeToaunku « Tonik-komeHTap» (TK) y HaB4aHHI KMTaCbKoi rpa-
MaTVK1 Ans YKPaiHOMOBHMX CTYAEHTIB piBHA HSK 2. BpaxoBykum CyTTEBI CTPYKTYPHI BiAMIHHOCTI MK YKPaiHCbKOK Ta
KUTaNCbKOIO MOBaMU, MPOLIEC 3aCBOEHHS KUTaMCLKOI rpamaTuki notpebye aganTtauii 4O cneumndikm yKpaiHCbKoi MOBHOT
cuctemun. Metoaumka TK, wo 6a3yeTbcs Ha BUAINEHHI TeMu (Tonika) i KOMeHTaps B CTPYKTYPi pe4eHHs1, Aonomarae CTyaeH-
Tam BGyayBaTh rpamMmaTyHi KOHCTPYKLIT MOriYHO M NOCMiAOBHO, NOKPALLYytoYM piBEHb 3aCBOEHHS MaTtepiany.

Y pocnigKeHHi NpoBeAEeHO eKCNepUMEHT i3 3any4eHHsAM Y4YHIiB Ta CTyAeHTiB 12-19 pokiB i3 HaB4anbHWX 3aKnagis: y4Hi
npusaTtHoro 3aknagy «Koneriym €apc» Ta ctyaeHTn KniBcbkoro CTonmn4Horo yHiBepcuteTy imeHi bopuca MpiHueHka. YuHi
Oynu NogineHi Ha 2 rpynu: y4acHUKX eKcnepuMeHTasnbHOi rpynu npauosany 3a Metoamkor TK, Todi ik KOHTposibHa rpyna
BMKOPUCTOBYBara TpaguuinHi metogun. CTyaeHTV He Bynu nodineHi Ha rpynu — im Byno 3anponoHoBaHO Cy6’eKTUBHO OLi-
HUTM CBOI 3HAHHS «0» Ta «MNiCMNA» NPOXOMKEHHS KYPCY 3a METOAMKOK « Tonik-koMeHTapy. [liarHocTuka 3HaHb, 06’eKTUBHA
Ta cy0’ekTVBHA OLHKM Nporpecy nicns Kypcy 34ifcHioBanacs 3a gonomorot Google ®opm.

Pesynstatv gocnigjkeHHs nokasanu, Lo YYHi, SiKi HaBYanucs 3a metogukoto TK, edekTuBHilLe 3acBOiny nopsgok
CniB | BUKOPWCTaHHS NOKATMBIB, HiXX Y4HI KOHTPOMbHOI rpynu. Metoamka TK cnpusina rmubLiomy posyMmiHHIO rpaMaTuyHol
CTPYKTYPU KUTANCbKNX peyeHb i BinbLuin iHTerpauii rpamaTvki B KOMYHiKaTuBHY NpakTuky. Cy6’'ekTUBHI OLiHKN CTYAEHTIB
NPOAEMOHCTPYBanM NiABULLEHHS PIBHA rpaMaTUYHOI KOMNETeHTHOCTI. OTpuMaHi AaHi NigTBEPOXYOTb AOLIMbHICTE BUKO-
pucTaHHa MeToaukn TK Ana HaBYaHHSA KUTanCbKOT rpaMaTuku Ha MoYaTKoBOMY PiBHi. [1epcrnekTnBHUMM € nofanbLui 4ochi-
DKeHHs ans iHTerpadii TK 3 iHWwuMy nigxogamu, ouiHKK ii eheKTMBHOCTI Ha BULWMX piBHAX HSK, a Takox [OCHimKEHHS
[AOBrOTPVBASIOro BrNMBY Ha 3aCBOEHHS rpaMaTyuku.

KntouoBi cnosa: kuTaiicbka rpamatuka, metoguka Tonik-komeHTtap, HSK 2, ykpaiHOMOBHI CTyaeHTW, NopsaokK ChiB.
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Problem Statement. Ukrainian-speaking stu-
dents face a number of difficulties while learning
Chinese, particularly in the area of learning Chinese
grammar at the elementary level. This is due to the
substantive differences in sentence structure, the use
of particles, word order, syntactic structures, and
other language-specific features between Ukrainian
and Chinese. These challenges highlight the neces-
sity to use purpose-built methods that will be capa-
ble to adapt the process of learning Chinese gram-
mar to the needs of the learners and specifics of the
Ukrainian language system.

In this context, the “Topic-Comment” (TC)
method, that is based on the concept of distinguishing
the topic of a sentence and its comment, has a for-
ward-looking approach for developing grammatical
competence. The aim of this method is facilitation the
teaching of Chinese grammar to Ukrainian-speaking
learners. The effectiveness of this method is related
to create conditions for building logical sentence
structures and developing communicative skills.
This allows learners to incorporate new knowledge
into their speaking practice. The TC method is based
on a systematic approach that unifies all aspects of
Chinese grammar. Research is focused on the practi-
cal usage of the “Topic-Comment” method. It is rel-
evant and essential because it allows to evaluate the
effectiveness of the approach in teaching grammar to
Ukrainian learners at the HSK 2 level.

The purpose of this paper is to present the "Topic-
Comment' system and the results of this study on the
use of method in developing grammatical compe-
tence among learners at the HSK 2 level.

Metodology. Sentence communicative structure
involves dividing it into the known parts — the topic,
and the information that is given about it — the com-
ment. The idea of such division existed among the
proponents of the logical approach (Y. Holovatsky,
M. Osadtsia), the psychological approach
(O. Potebnia, W. Wundt), and the formal approach
(P. Fortunatov, O. Shakhmatov, and others). The
founders of the concept are the scholars of the Prague
Linguistic School: V. Matesius, J. Firbas, F. Danes,
and others [1].

Atpresent, the study of the “Topic-Comment” sys-
tem as a curriculum for studying Chinese grammar in
Ukraine has not gained widespread attention. There
are no widely available, specific publications or dis-
sertations dedicated to this area of study in Ukraine.
This issue is forward-looking for further research.

Future studies could explore effective ways to
implement this system in classrooms, particularly for
non-native speakers, and examine its potential bene-
fits for enhancing grammar comprehension. Another

area of interest could involve conducting compara-
tive studies between the “Topic-Comment” system
and other grammatical frameworks, such as the sub-
ject-predicate system, to assess its advantages and
disadvantages.

Main findings. Predicative connections in
Chinese are exemplified in specific types. There are
constructions with nouns, verbs, and adjectives. In
these cases, the meaning of the predicate is closely
related to semantic and functional aspects, as a result,
assigning it a key role in semantic meaning and
information.

The predicate in this model is expressed through
the comment. The comment conveys the main infor-
mation about the topic, just as the predicate conveys
information about the subject in traditional syntac-
tic structures. The main information provided by the
comment (or predicate) about the topic (or subject)
remains the central element of the utterance [2, 42].

Identifying the “Topic-Comment” structure
requires determining the main idea of the sentence,
which is usually found at the end of the sentence — in
the comment. This is consistent with the role of the
comment, as it is something new to hearer, while the
topic is something that has already been established.
To identify the topic, it is convenient to ask, “What
is the sentence about?”. The answer will indicate the
topic. Then, “What information is conveyed about
this topic?”. The answer will indicate the comment
[6]. Consider the following example: FkAYSraF
T%. (My brother went to London.) Question:
“What is the sentence about?” Answer: “My brother”
(topic). Question: “What information is conveyed
about this topic?” Answer: “Went to London”
(comment).

One more way to identify the comment is to find
the main idea of the sentence. Asking a question about
the sentence may help the hearer define the topic and
comment. The part that is repeated in both the ques-
tion and the answer is already known — the topic.
What remains as new information is the comment.

However, a simple sentence is not only limited
to the "Topic-Comment" structure. There are other
elements of the Chinese sentence, such as adverbials
(IRiE), negations, modal verbs, verb complements
(#ME), verb suffixes (11815&E), objects (FEiE),
and modal particles (7815). We propose number-
ing these patterns by using “Cells”. For example,
cells preceding the comment core refer to sentence
elements placed before the comment, while cells fol-
lowing the comment core refer to elements placed
after it.

In the “Topic-Comment” system, the main com-
ponent is the core. The core of the topic may be omit-
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ted in a sentence if its meaning is already clear from
the context. Furthermore, the core of the topic shares
a semantic bond with Cell 0, corresponding to the
temporal and locational context (adverbial of time
and place). The core of the comment cannot be omit-
ted because it would lead to the loss of the sentence’s
meaning. As a result, the hearer will only perceive
isolated lexical units or word combinations.

According to our analysis, there are four types of
topics: simple, double, inverted, and absent. The core
of the topic— a noun or pronoun— can be specified
(with a modifier before the noun). Nouns are spec-
ified by adjectives, pronouns, numerals, participles,
prepositional phrases, etc. Classifiers specify the cat-
egory and quantity of objects. In a simple topic, there
is cell 0 with adverbials (time, place, introductory
words). Two cores are placed next to each other in a
double topic. An inverted topic is moved to the back
without any changes and contains only the cells of
the comment. An absent topic has empty cells or an
implicit noun/pronoun.

After analyzing the structure of simple sentences
in Chinese, we have found three types of comments
in the sentence: with a verb (verb predicate), a noun
(nominal predicate), and an adjective (qualitative
predicate). Each of these types of comments has its
own unique features and construction rules.

The comment is based on a verb predicate, which
is always present in the sentence. The cells before
and after the verb can be filled with different com-
plements: in Cell 5 can appear the simple direction
complements, result complements, and prepositional
complements; there can be placed time, frequency,
possibility, and degree complements in Cell 7; com-
plex direction complements, time complements,
state complements, and frequency complements can
appear in Cell 9.

The topic described by an adjective is called a
qualitative predicate. The features of the cell filling
are as follows: in Cell 4 can be placed a degree adverb
must be used, such as 18, IEE, 453, B, &, &,
etc.; in Cell 5 the speaker may use direction comple-
ments, prepositional complements, complements of
possibility, degree, evaluation, quantity, and the suf-
fixes i3 and 7 can be used; in cell 6, a modal particle
may appear.

Nominal predicates are typically characterized by
the presence of the linking verb & between the topic
and the comment. The cells before the core of the
comment are similar to those in other sentence types,
but in Cell 2, only the negation 4~ can appear but
never 7%. In some cases, the linking verb & may be
omitted if the sentence is short, affirmative, and used
in spoken language. Cells 5-9 are not filled because

nominal predicates do not accept suffixes, comple-
ments, or objects.

The proposed system includes four preceding
cells: adverbials, negations, and modal verbs, and six
following cells: complements, suffixes, objects, and
modal particles. For better visualization, we propose
a generalized diagram of the “Topic-Comment” sys-
tem, where the verb serves as the cell of the comment
(see Table 1).

Table 1
The schematic overview of the '"Topic-Comment'
system, where the verb serves as the core
of the comment

0| Topic Comment with a verb
Core.of 11213l Core of slel7lsl9l10
topic comment

Explanation of the numbers meanings in Table 1:
0, 1, 4 — adverbial; 2 — negation; 3 — modal verb; 5, 7,
9 — complements; 6 — suffixes T, i, &; 8 — object;
10 — modal particle.

Based on “Topic-comment” system that was
described above we have conducted the research.
It process involved pupils from the private institu-
tion "Collegium Years" and students from Borys
Grinchenko Kyiv Metropolitan University. Using
Google Forms as a tool for diagnostics and analy-
sis the participant’s responses, identified challenging
aspects of Chinese grammar and provided compara-
tive data on the current levels of both groups.

During the preparatory stage of the research have
been chosen participants, and some of them have
been divided into groups and also prepared educa-
tional materials. The study involved pupils aged
12 years old and students aged 18-19 years old with
an HSK 2 level of proficiency in Chinese.

Particular attention was paid to random formation
of groups of students to avoid subjectivity and ensure
representativeness. Two groups with seven participants
in each were formed at “Collegium Years”: one group
used the “Topic-Comment” method and another one
followed the traditional approach to grammar learning.
In contradistinction to pupils, a group of 24 students
from Borys Grinchenko Kyiv Metropolitan University,
who already had some experience in learning Chinese,
was created without dividing them. The key point was
to make objective evaluation of knowledge after the
course for pupils and subjective for the students.

One of the key stages in the preparatory process
was creating curricula for both courses, taking into
account the age, learning format, and differing course
durations.

At the beginning of the study, Google Forms were
used to assess the initial knowledge of the pupils
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and students, helping to identify the grammatical
topics that caused the most difficulties. These topics
included word order in sentences with clarified com-
ments, the correct use of suffixes and particles (such
as 1), constructing sentences with the & structure,
and applying complements to verbs. This data ena-
bled the creation of an adapted curriculum for each
group, focusing on the problem areas and enhancing
the effectiveness of the learning process.

The implementation of the “Topic-Comment”
system at “Collegium Years” involved various meth-
ods and approaches to achieve practical results dur-
ing the 20-session offline course, with each session
lasting 45 minutes. The experimental group (pupils
who were working with the “Topic-Comment”
method) had the opportunity to learn the main pat-
terns of sentence construction, emphasize the topic
and comment, and practice this knowledge in vari-
ous communicative situations. The training began
with an introductory block explaining the meaning
of the topic as the main subject of the sentence and
the comment as additional information that expands
upon the meaning of the topic. This phase ensured
better integration of grammatical knowledge into
practical usage and enhanced the overall understand-
ing of Chinese sentence structure.

The group of pupils following the traditional
grammar-learning approach (control group) focused
on mastering the rules through lectures and written
assignments. The theoretical lessons for this group
aimed to explain grammatical rules in the traditional
format, after which pupils completed written exer-
cises to reinforce the material. The primary focus of
this group was on memorizing and applying rules,
rather than on integrating grammar into communica-
tive situations. Participants completed gap-filling
tasks, translations, and sentence transformations,
which also contributed to the basic skills acquisition,
but these exercises did not always meet the needs of
communication.

The final lesson (Session 20) of the study have
been used by both experimental and control group
to complete a comparative analysis of their learning
achievements. The results showed that pupils from
both groups demonstrated an equal level of under-
standing of word order in simple sentences. However,
for constructing complex sentences, the quality scores
varied significantly. Experimental group achieved
80% (8 out of 10 correct answers), indicating a high
level of understanding and the ability to construct
sentences according to word order rules. In contrast,
control group achieved a much lower result — 40%
(4 out of 10 correct answers). This suggests that with-
out proper methodological support and the implemen-

tation of the “Topic-Comment” system, pupils could
not achieve a high level of understanding of simple
sentence structure. For example, pupils in the control
group frequently made mistakes by rearranging ele-
ments in sentences, leading to a loss of meaning.

When we analyzed the acquisition of verb com-
plements, the results were significantly better.
Experimental group demonstrated an excellentresult—
100% (10 out of 10 correct answers), which confirms
the effectiveness of using the “Topic-Comment” sys-
tem in teaching this aspect of grammar. In compari-
son, control group achieved 80% (8 out of 10 correct
answers). Although control mastered verb comple-
ments, their level of proficiency was lower than in
experimental group. Pupils in the control group often
skipped or misused complements — indicating a lack
of practice and understanding.

The results of acquiring knowledge about the
concepts of time and place were identical for both
groups — 10 out of 10 correct answers. This sug-
gests that both groups equally mastered these aspects
of grammar, regardless of the use of the “Topic-
Comment” system. Pupils were able to formulate
successfully sentences that included temporal and
spatial constructions, such as “Tomorrow we will go
to the park” (AR F([1EA ).

The assessment of mastering locatives revealed
significant differences. Experimental group achieved
100% (10 out of 10 correct answers). Pupils demon-
strated an excellent understanding and usage of loc-
atives in sentences. Pupils in this group skillfully
constructed sentences with locatives, such as “The
cat is sleeping under the table” (JE7E £ T HED).
In contrast, control group achieved 60% (6 out of
10 correct answers), indicates difficulty in mastering
this grammatical aspect. Pupils in this group made
mistakes with locatives frequently. For example, they
got confused with “in” and “on”, which led to ambi-
guity in their sentences.

An analysis of the results reveals differences in the
effectiveness of learning between experimental and
control groups. The first one, which used the “Topic-
Comment” system, achieved higher results in word
order of complex sentences and locatives. In contrast,
contrast group, which lacked of this support, showed
lower results, particularly in word order.

The results presented in a grouped histogram for
better visualization (Fig. 1), illustrating the research
on various aspects of grammar mastery between the
two pupil groups, across different categories: word
order, verb complements, temporal and spatial con-
structions, and locatives.
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Fig. 1. Comparison of grammar proficiency between
topic-comment and traditional teaching methods

The duration of the courses at the private insti-
tution “Collegium Years” and Borys Grinchenko
Kyiv Metropolitan University was different. Another
important aspect was to study the optimal duration of
the programme to ensure effective planning of train-
ing beyond the curriculum.

Students at the Borys Grinchenko Kyiv
Metropolitan University completed an express course
lasting 140 minutes, which has been developed
according to the “Topic-Comment” methodology. It
was deveploped with consideration of their previ-
ous knowledge and experience in studying Chinese.
Based on a subjective analysis of responses from
these students, the following types of difficulties in
learning Chinese grammar were identified. These
results are shown in the diagram below (Fig. 2):

Difficulties that were mentioned by students

Word order in sentences with adverbs ~ EE——— ——— 37,50%
Using B 58,30%
Usingl ~ ne—— 12,50%
Indicating time "when": question words —EE— 12,50%
Grammar B B 0%

Complement of result + 54,20%
Complement of result + K 41,70%
Complement of potential (1 and ¥ ) 50%
Complement of direction (verb c 29,20%
Expression of duration with [~ E— 16,70%
Suffix iif and its difference from @ 50%

Suffix and particle ] ~ T— 12,50%
Suffix @ ——— 37,50%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00% 60,00% 70,00%

m Difficulties that were mentioned by students

Fig. 2. Types of Difficulties in Learning Chinese
Grammar (Responses from Students of Borys
Grinchenko Kyiv Metropolitan University)

Students at the Borys Grinchenko Kyiv
Metropolitan University were asked to assess their
current level of grammar proficiency: 4.2% of stu-
dents rated their current level as “very poor”, 29.2%
as “poor”, 31.7% as “good”, and 25% as “satisfac-
tory”, with no students rating their level as “excel-
lent” (Fig. 3).

= Very poor
= Poor
= Good

Satisfied

Fig. 3. Initial knowledge Level Before the “Topic-
Comment” Express Course (Responses from Students
of the Borys Grinchenko Kyiv Metropolitan University)

All surveyed students (100%) confirmed that they
had no prior familiarity with the “Topic-Comment”
methodology. This is essential for the objectivity
of the study. It eliminates the influence of existing
knowledge about the system on the results. As a
result, it ensures a more accurate assessment of how
well the material was understood after completing
the course.

Students were invited to take a follow-up survey
via Google Forms to evaluate their results after the
course based on “Topic-Comment” system: 12 stu-
dents reported that they understand how to form
grammatically correct sentences without usage of
direct translation; 10 students expressed willingness
to apply their acquired knowledge in the written part
of the HSK exam; 9 students noted that they have
acquired a structured method of learning grammar,
where they understand the links between topics
instead of practicing it as individual parts. They are
prepared to implement this understanding in their
written tasks; 8 students mentioned that they can
identify grammatical errors in word order in Chinese
sentences; 6 students showed readiness to work
with unadapted Chinese texts and understood how
to use the verb complements; 4 students are able to
explain the specifics of the topic within the structure
of Chinese sentences. The detailed results are shown
graphically in Figure 4:

Manage to correct grammar mistakes  INEEG—SN 7
Understand how to learn grammar with Topic-comment... INEEEEG—
Identify specific features of complements  INEGEG_—__—_—_G 4

Name the differences of complements I

Use for written part of HSK 10
Attempt to read in the original language NN ©
Can identify grammatical mistakes  IEEEEG—G— 3

Do writing task 9

Understand the sentence order 12

Fig. 4.
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Furthermore, students were asked to assess their
overall level after completing the course: 42.2%
rated their level as “good”, 42.9% as “satisfactory”,
and 14.3% as “excellent” (Fig. 5). When have been
compared their self-assessments at the start of the
course, no students rated themselves as "very poor"
or "poor." The "good" rating increased by 5.1%, and
the "satisfactory" rating increased by 17.9%.

m Exellent = Satisfactory = Good

Fig. 5. Subjective self-assessment of the Borys
Grinchenko Kyiv Metropolitan University students
knowledge

Conclusions. Both the objective results of the
pupils and the subjective evaluations of the students
confirm the hypothesis that the use of the "Topic-
Comment" system can be an effective method for
teaching grammar. It has the potential to improve
students' grammatical competence. A comparison of
the results between students and pupils showed that
age and the format of the course (online or offline)

did not affect the outcomes. However, the duration of
the course proved to be a key factor in enhancing the
effectiveness of learning.

Based on the results of the study, it can be stated
that the “Topic-Comment” system is an effective
approach to teaching grammar for HSK 2-level stu-
dents. However, to achieve better results, it is impor-
tant to expand the research and adapt this methodol-
ogy to other learning contexts.

Possible directions for the further development
of this research include:

1. Future research can be focused on the impact of
the “Topic-Comment” system on students at different
levels (HSK 3-5). This would explore if the approach
is effective for beginners as well as advanced students
with strong grammatical skills. After the course,
85.7% of students said they would recommend it to
others who is struggling with learning grammar.

2. Future research can explore integrating the
“Topic-Comment” system with other teaching meth-
ods, such as the communicative approach, pro-
ject-based learning, or gamification. This could create
more comprehensive and effective teaching programs.

3. Future studies can assess the long-term effec-
tiveness of the “Topic-Comment” system by con-
ducting follow-up tests after some time. This would
help evaluate the retention of grammatical structures.
The “Topic-Comment” system shows great potential
for further integration into the educational process.
Expanding research in this area could not only con-
firm its effectiveness but also provide new methods
for enhancing grammar teaching, ultimately improv-
ing students’ language proficiency levels.

REFERENCES:
1. Zahniitko A. Ukrainian Syntax: Theoretical and Applied Aspect. Donetsk, 2009. 137 p.
2. Bekna I. O. [lo npobnem iHBepcii B cyvacHin kutancbkii MoBi. MaTtepianvm MixxHapoZHOi HayKOBO-NPaKTUYHOT
koHdbepeHLii «Ad orbem per linguas. [Jo cBiTy Yepe3 moBuy 20-22 6epesHa 2019 poky. Kuis: BugaBHWUumin LEHTP

KHITY, 2019. C. 42.

3. Kapneka [. lMpakTnyHuit KypC KUTaWCbKOI MOBW: NIOPYYHUK AN CTYOEHTIB BULLUMX HaBYanbHUX 3aknagis.

BinHmus: Hosa Knura, 2023. 845 c.

4. Pyga H., Xykosa K. OcobnuneocTi npeankaTMBHOIO ycKnagHeHHs 6araTOKOMMNOHEHTHOMO CKMagHOr0 PEYEHHS
CyyacHoi KuTancbKkoi MoBW. Haykosul sicHUk MixxHapoOHo20 eymaHimapHo20 yHisepcumemy. Cep.: dinonoris.

2019. No 38. C. 118-121.

5. Pyga H., HaymeHko C., Y AxbniHb, CamornineHko H., Xuxa |. KomMnnemeHT y KuTancekii MOBI: HaB4anbHWUN

nocioHuk. Xapkis: XHITY, 2024. 68 c.
6. BERLHE
713904590_121654639.

. RETHNEBEEHARDIAMAMRBREER I

2023. URL: https://www.sohu.com/a/

7. NREERFEEME. URL: https://baike.sogou.com/v7931700.htm.
8. ME. JUBEEAARTT. FIN: Fink Ez KZHXEK, 2006. 139 c.

182



