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TESTS ARE VALID AND RELIABLE MEASURES OF ACHIEVEMENTS IN ELT
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Learning English as a second language is very popular these days. It is not only because of films, songs and tourism.
Knowing foreign languages opens new doors for self-improvement and broadening the worldview. English is often neces-
sary if you want to have a good job. To get a job in an international company, you need to have a good command of English.
In order to achieve a good level of skills and knowledge in any area of education, you need a good teacher and an effective
teaching. Teaching should be modern and productive, and teachers should be qualified. Experienced teachers use a vari-
ety of effectual, up-to-date resources and tools. This stimulates students’ interest and increases their motivation to learn.
One of such resources is testing. This article analyses the necessity of using tests in the process of teaching English. The
article highlights a wide range of test applications that allow both teachers and students to get a clearer picture of success
and achievement. The article argues that students’ self-assessment of their own success is the logical consequence of the
use of tests in language teaching. It asserts that, if properly designed, tests can help teachers and students understand
how much progress they have made in learning and what need to be improved. The article states that tests have to meet
the criteria that a teacher should know in order to develop a valid, practical and reliable test. The article points out the
tight interrelation between testing, assessment and evaluation. It reveals that testing for formative assessment of students’
progress and achievement is usually conducted in a way that does not cause students anxiety and is productive not only
for control but for teaching too. This article notes that the test is the best way to assess the current level of competence
achieved by students. It also describes the types of tests, their characteristics and tasks that are often included in them.
The article reveals the cognitive operations done by the students when doing a test.
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BrBYeHHS aHrMINCLKOI SIK APYrol MOBU € Ay»e NONynsapHUM Y Hall vac. | cnpasa He Tinbku B goinibMax, NiCHAX i Typu3mi.
3HaHHS iIHO3eMHMX MOB BiAKPUBAE HOBI ABEPi AN CaMOBAOCKOHANEHHS Ta PO3LUMPEHHS CBiTOrNsAdy. AHIMIACbKa YacTo
HeoOXigHa, AKLWO BM X04eTe MaTu xopoly poboty. o6 oTpumaty poboTy B MiXHapOAHi komnaHii, NOTpiOHO BinbHO
BOIOAITU aHIMINCLKO MOBO. [4ns TOro, o6 JOCArTM XOPOLLOro piBHA HABMYOK i 3HaHb y Byab-kin cdhepi OcBITH i Ntoa-
CbKMX JOCSITHEHb, NOTPIOEH XOpOoLUKiA BYMTENb | eheKTUBHE BUKNadaHHs. BuknagaHHs mae ByTu cydacHUM i edheKTuB-
HWUM, a BUKNagadi — keanicikoBaHumu. [locsigyeHi Buknagadi BUKOPMCTOBYIOTb Pi3HOMaHITHI, Cy4acHi MeToam Ta 3acobu.
Lle cTumynioe 3auikaBneHiCTb CTYAEHTIB Ta MiABULLYE iXHIO MOTUBALl0 40 HaB4YaHHSA. OgHUM 3 TakMxX METOAIB € TeCTy-
BaHHS. Y CTaTTi aHanisyeTbCs HeOOXIAHICTb BUKOPUCTAHHS TECTYBaHHS Y NpOLECi BUKNaAaHHS aHrmincbkoi Mosw. LLvpo-
KM CNekTp NOro 3aCTOCYBaHHS A03BONSE SK BUKNagavam, Tak i cTygeHTam otpumati GinbLu YiTKy KapTUHY YCMiLWHOCTI Ta
OOCArHeHb. Y CTaTTi KOHCTaTYEThbCS, WO CaMOOLiHKa CTyAeHTaMu BMAaCHOTO YCMiXy € NOriYHUM HacnigkoM BUKOPUCTaHHS
TEeCTiB Yy HaB4YaHHi iHo3eMHOi MoBU. CTBEpOXKYETHCS, LLO 38 YMOBM NPaBUIbHOT PO3POOKU TECTU MOXKYTb AOMOMOITY BUKIa-
Jadvam i cTygeHTam 3po3yMiTu, HACKiNbKy BOHU JOCAMNN MPOrpecy B HaBYaHHi i Lo NOTPIOHO BAOCKOHANMTKW. Y CTaTTi TaKoX
3a3HaYaETbCS, L0 TECTW MOBWHHI BiANOBIAATY KPUTEPIAM, SKi NOBMHEH 3HATK BuKNaday, wob po3pobutn obrpyHToBaHuM,
NpaKTUYHUN | HaginHUA TecT. CTaTTsa BKa3ye Ha TiCHWIA 3B’A30K MiXK TECTYBaHHSIM, aHani3oM Ta oLiHoBaHHAM. BoHa Takox
noKasye, L0 TeCTyBaHHS Ans )OpMyBanbHOrO OLHIOBaHHSA MPOrpecy i AOCArHeHb YYHIB 3a3BMYall NPOBOAUTLCA Takum
YMHOM, LWOG He BUKIIMKATM B YYHIB TPUBOTY i € MPOAYKTUBHUM HE TiNbKW A1 KOHTPOSO, ane N Afis HaB4aHHA. Y cTaTTi
3a3HaYa€eTbCA, WO TECT € HaNKpaLmM CnocoboM OUIHUTU MOTOYHUIA PiBEHb KOMMETEHTHOCTI, OCArHYTUA CTydeHTaMu.
OnuncaHo TMNK TeCTIB Ta iXHi XapakTepuUCTUKN.

KniouyoBi cnoBa: TeCTyBaHHs!, BUKNadaHHS, OLHIOBAHHS, 3BOPOTHIl 3B’130K, HaB4anbHUIM npouec.

Problem setting. One of the most important the student, gives information about the results of
directions in the modern methodology of foreign the student’s learning activity. After all, the purpose
language teaching is the development of a reli-  of an educational process is the transfer of knowl-
able control system necessary for the management  edge and skills from the teacher to the student, and
of the educational process and its quality. Testing this transfer depends to a large extent on the regular
provides constant feedback between the teacher and ~ work of the students and on systematic monitoring,
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which makes it possible to evaluate the knowledge
acquired.

Testing plays an important role in the organiza-
tion of classroom and final control. It is one of the
most valid and effective ways of checking students’
knowledge, skills and abilities at different levels
of the educational process, because it provides an
assessment of a person’s knowledge and competence
at any time the teacher needs. Testing is designed to
improve the learning process and motivate students
to learn better. Moreover, testing has become one
of the means of individualization in the educational
process, as it makes it possible to take into account
the existing psychological characteristics of stu-
dents. It also helps to diagnose students’ difficulties
and weaknesses in the language material they have
learned. It is a measure to improve the effectiveness
and a way to predict the success of language teach-
ing. It contributes to the development of different
language skills and to an overall level of mastering
the material.

Testing has a number of significant advantages
over other types of control. It provides the opportu-
nity to test a great amount of learned material as well
as to monitor the progress of a large number of stu-
dents quickly and efficiently. It only takes a short time
to check a test, so the teacher can often carry out such
checking activities and manage the process. Besides,
the teacher can test a separate language element or a
skill that needs to be tested. It can be vocabulary and
grammar or a specific language activity (listening,
speaking, reading, writing, translating).

Developing a good test is not an easy task, but
it is a very important one. It requires great care and
responsibility. The tasks in the test must be appropri-
ate and clearly defined. In order to obtain appropri-
ate results, the test should be prepared in accordance
with the purpose of the test. In other words, the tests
should comply with the basic principles of language
assessment: validity, reliability, ease of use and wash-
back. Analysis of recent research and publications.
Testing as an integral part of the educational process
has always attracted special attention of scientists
and researchers. They consider testing to be one of
the most important elements of learning activities, a
kind of indicator of students’ gradual progress in lan-
guage learning, showing not only their weaknesses
but also their strengths.

Wilkins concludes that in order to improve a
learner’s communicative competence, new testing
methods need to be developed and used in teaching.
According to Bachman, tests are one of the types
of educational tasks used to control and diagnose
knowledge [1, p. 16].
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S. Messick claims “it is about assessing learners’
progress, providing them with feedback and decid-
ing on the next step the teaching and learning pro-
cess” [5, p. 241] Emphasising that language testing
and teaching go hand in hand, Bachman and Palmer
believe that virtually all language teaching programs
involve some form of testing and help language teach-
ers to gather and analyse information about their teach-
ing practice and learners’ outcomes [1, p. 8].

Rogers, Cheng and Hu investigated EFL teach-
ers’ beliefs about language testing, assessment and
evaluation. They examined the practices of teachers
from Canada, Hong Kong and Beijing. Curiously, the
quantitative results showed great similarities between
teachers from three different contexts. The study con-
firms the fact that testing, assessment and evaluation
are important factors in improving teaching practice
and developing learners’ proficiency.

D. Douglas assumes that tests ask candidates to
demonstrate their knowledge or skills in a concen-
trated way so that the result can be evaluated and
conclusions drawn about the standard of perfor-
mance that can be expected of the candidate, either at
the time of the test or at some future time [2, p. 170].

Desmond Allison in his book ‘Language Testing
and Evaluation’ (1999) states that learning condi-
tions and learning outcomes are extremely important
for teachers. Testing and evaluation are crucial con-
cerns in language learning in order to assess student
outcomes and to judge the achievement of learning
objectives. According to Allison, awareness of testing
and evaluation helps the teacher to make ‘informed
decisions’ about the teaching methods to be used, to
assess learners’ progress and to identify weaknesses.

M. Kane argues that the assessment process in
language learning is a continuous process involving
a wide range of methodological tools and techniques,
and above all, testing.

In 1961 Robert Lado first used the term ‘valid-
ity’ in relation to language testing. He concluded that
a test should give meaningful answers and measure
what it is supposed to measure. In other words, it
must be valid. Validity is therefore considered to be
one of the most important qualities of a language test,
along with reliability. A test is considered valid if the
test content and conditions are relevant and there are
no irrelevant items that are more difficult than the
items being tested [3, p. 11].

Setting objectives. The purpose of the article is to
discuss the phenomena of testing in foreign language
teaching. The article tends to emphasize the essenti-
ality of including different types of tests in the edu-
cational process. The article aims to draw attention to
a close relationship between teaching and testing and
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to the importance of the latter in the final assessment.
The aim of the article is to examine the importance of
testing for educational and language development, its
types and characteristics, aims, challenges and ben-
efits. The article is intended to highlight the difficul-
ties involved in developing tests.

Presenting the main material. Successful teach-
ing is impossible without proper and fair assessment,
the best tool for which is an appropriate test. Today,
testing is a crucial element in language teaching. It
can be used for different purposes. It is a good way of
gaining access to a student’s current academic prog-
ress or to a level of acquired skills or abilities. It can
be a means of a teach-and-test control. Teaching and
testing are closely connected. They are two interre-
lated processes. In order to teach well, teachers need
to have up-to-date information about students’ per-
formance. Teachers need to know the actual level of
knowledge and skills that students have acquired.
In such circumstances, tests are the best way to do
this, as they provide both teachers and students with
useful information on how to improve the learning
process. This makes testing an important part of a
teaching process and a reliable step towards master-
ing the language. Tests help students to check what
they have learned and to realize what they need to
revise and relearn. Students have a positive attitude
towards the learning process because testing reflects
the progress of their academic performance. Testing
gives teachers access to information about students’
needs, which helps them to use the most effective
teaching methods [1, p. 27].

Testing is a vital part of an assessment process.
It is the fastest way to get real results for relevant
and valid assessment. Both testing and assessment
not only help to measure language skills, but are also
a tool for correcting teaching methods and shaping
learning outcomes [5, p. 256].

There is a close relationship between testing,
assessment and evaluation. In a broad sense, they are
different aspects of the same action. While teaching, a
teacher tests, assesses and evaluates. They are essen-
tial elements of the teaching process. There are two
kinds of assessment in teaching: summative and for-
mative. Formative assessment is a very attractive tool
for students because it often does not involve grades.
Formative assessment is a good way to get feedback
that can be used by the teacher to improve the cur-
rent teaching and learning context. It is also known
as educational assessment or classroom assessment;
it helps to identify a student’s strengths and weak-
nesses as well as his/her preferences. In this way, for-
mative assessment helps the teacher to evaluate stu-
dent progress, as well as to modify and improvise his/
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her own teaching methods. It also gives students an
opportunity to assess their own progress [2, p. 170].

The aim of summative assessment is to evaluate
students’ learning and compare it with some stan-
dards or benchmarks. Summative assessment stimu-
lates students to learn intensively in order to achieve
better results. It may be an examination or a test.
Summative assessment refers to a more formal form
of assessment and testing. It is administered periodi-
cally, usually at the end of a unit or a semester, and
assists in the preparation of grades or the evaluation
of the course/curriculum effectiveness, etc [3, p. 186].

From a scientific point of view, testing is a
research method based on a set of rules. A test is a
standardized task, the results of which can be used
to assess not only the knowledge, skills and abilities
of the tested person, but also his psychophysiologi-
cal qualities. Testing increases motivation, develops
independence and personality.

When completing a test, students perform a
series of cognitive operations to establish some
relationships between the components of the tasks.
There are a large number of types of test tasks, but
they are based on a rather limited set of mental and
verbal operations. These operations include:

— selection and identification,

— comparison, i.e. finding similarities, identities,
differences,

— arranging in a certain order,

— finding a missing element,

— generalization,

— correction,

— evaluation of information (as to its completeness,
correctness or vice versa).

The most common tools that reflect these verbal
operations are: 1. multiple choice; 2. double choice;
3. completion, including completion combined with
multiple choice; 4. grouping actions; 5. comparison;
6. transformation; 7. interpretation; 8. answering
questions; 9. ordering; 10. correction.

Tests and assessments provide feedback on stu-
dent learning. Feedback is a crucial part of the learn-
ing process because it determines future learning.
Tests and assessments not only provide feedback to
the teacher, but also allow the student to self-assess
his/her achievement. Thus, testing and assessment
provide a better understanding of the progress or lack
of progress in the teaching and learning process and
the achievement of the intended learning outcome.

Language testing and assessment focuses on the
acquisition of four basic language skills: listening,
speaking, reading, and writing. Unlike other sub-
jects, language is skill-based and requires a certain
level of proficiency. Thus, a language test can be
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used to test a learner’s level of proficiency or to test
the mastery of a particular instruction or language
module, such as grammar or vocabulary [3, p. 180].
If the first type of test assesses the student’s ability
to use the language for communication and practi-
cal purposes, the second type of test assesses the
student’s progress or understanding of a separate
section of the curriculum.

A good test can be designed with the purpose of the
course or module in mind. The teacher should define
the objectives of the test and prepare and plan the
test in advance. All basic language skills — Listening,
Speaking, Reading and Writing — are important for
language learning. As time is an important factor in
test preparation and administration, the duration and
frequency of the test should be considered [5, p. 256].

The four essential characteristics of a good test
are the following — Reliability: the test should be
reliable and give similar results under the same test
conditions. In other words, it should be consistent. —
Validity: the test should meet the desired outcome
and provide meaningful information. — Practicality or
usability: the test should be practical, which means
that it should be cost-effective and time-efficient to
perform. — Washback is a term used in education to
describe the impact (beneficial or harmful) of assess-
ment on teaching and learning, i.e., the test should
show what was most effective in the material pre-
pared for the test and how this may have affected
learning.

Tests can be objective and subjective. Objective
test includes multiple choice questions, true-false,
cloze test, column matching, fill-in-the-blanks, etc.
Subjective test, on the other hand, tests the student’s
question-answer, short notes, essays, etc. Placement
test, aptitude test, ability test, admission test, diag-
nostic test, etc. are classified as objective.

There are five traditional types of tests: diag-
nostic tests, placement tests, proficiency tests,
progress tests and achievement tests as defined
by some scholars 1. A diagnostic test is often a
teacher’s first step when starting a new academic
year, a new group, a new material. According to
the Longman Dictionary [4, p. 276-277], a diag-
nostic test is a test designed to show what students
know and do not know before starting a particu-
lar course. 2. A placement test, again referring
to the Longman Dictionary [4, p. 279-280], is a
test that places students at an appropriate level in
a program or course. Its name is derived from its
purpose. This type of test is also used to decide
which group the learner could join. A placement
test is a general test and focuses purely on a wide
range of topics in the language, it does not test any
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specific topic. If we compare a placement test and
a diagnostic test, we can see that they have much
in common: both are given at the beginning of the
study year and both are designed to distinguish the
current level of knowledge of the students. A diag-
nostic test, however, shows the students’ general
knowledge so that the teacher can plan an appro-
priate syllabus for them, whereas, a placement test
is designed to use the information of the students’
knowledge to place them in groups according to
their language level. 3. A progress test is a type
of test that can be used at any stage of learning
to check on the performance of students. It shows
whether the students have been successful in learn-
ing the material that was recently taught. It is a
check of individual elements rather than a check
of all the material in a semester or an academic
year. It is usually not very long and is intended
to check the recent material. It provides informa-
tion on whether the material has been success-
fully learned or whether students need to practice
more instead of starting to learn new material. As
a rule, such tests do not have any influence on the
final grade of the students. It is a kind of forma-
tive assessment. Thus, it can be argued that the
progress test is a vital and an integral part of learn-
ing. We can even say that the progress test makes
it easier to learn the material in a certain way. It
is the progress test that can become a motivating
factor for students, as success increases students’
confidence in their own knowledge and motivates
them to study harder. 4. In addition to the progress
test, there is one more type of test, the achieve-
ment test. According to the Longman Dictionary
[4, p. 281-282], an achievement test is a test that
measures the level of language skills a person has
acquired during a particular course, study or pro-
gram. Progress is important and is therefore the
main point of the test. If we look at progress and
achievement tests, they may seem similar, but they
are not. They both check the acquisition of newly
learned material, but they are very different in their
time of application. The achievement test is used
primarily to check how well students have mas-
tered the material covered, rather than individual
parts of it, as it is in a progress test. 5. As Longman
Dictionary says [4, p. 281-282], a proficiency test
is a test, which measures how much of a language
a person knows or has learnt. It is not referred to
any syllabus, program or curriculum, but aims to
test students’ language competence. Examples of
such tests are Cambridge First Certificate, IELTS,
TOEFL. They measure learners’ general knowl-
edge of English if they intend to study or work
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in an English-speaking country, or in any country
that wants to test English for any purpose.

Conclusion. Language testing is a recognized
and widely used method of testing knowledge and
skills. It can be applied for different purposes. In
educational institutions, it is exploited as an assess-
ment of a student’s current level of ability or prog-
ress and their level of understanding of the course
material. In a professional environment, language
testing can determine whether a candidate has the
language skills required for the job or studying
abroad.

Tests are a basis for rewards and recognition.
Tests and assessments provide feedback on students
learning. Feedback is an important part of the learn-
ing process as it determines the further learning pro-
cess. Testing and assessing not only gives feedback
to the teacher, but also allows the learner to analyse
their progress based on it. A test or a quiz is used
to check someone’s knowledge of something, to see
what they know or have learnt. Tests measure the
level of skills or knowledge gained. Thus, testing is
very complex and multidimensional in nature and has
different goals in each case.

Taking into account the significant number of
existing types of tests and their ways of application it

can be concluded that testing is the key to academic
success and mastering English.

It should be recognized that to be able to design
a valid and practical test, a teacher needs to have
an appropriate level of professional competencies.
Testing is equally important for both students and
teachers. The latter need it to identify problems with
the curricular and to adjust it if necessary. The purpose
of testing is to provide motivation through accurate
and timely feedback, as well as to maintain students’
interest in improvement. Furthermore, tests should
be a source of motivation for students, not a source
of anxiety and uncertainty for them. Therefore, when
developing a test, a teacher should approach the pro-
cess professionally and carefully.

Summarising the above-mentioned, we can con-
clude that testing is a crucial element of teaching and
learning. It is a request for information and an oppor-
tunity for teachers to learn what they did not know
about their students before. Testing shows not only
the weaknesses but also the strengths of the student.
It is used as an indicator of the gradual progress a
learner makes in learning a language. Different types
of tests give us the opportunity to check progress in
different areas of knowledge and define students’
skills and abilities.
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