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Modern world is full of capabilities for people to learn and develop specific skills to be successful in different spheres
of life. For instance, language awareness offers a unique opportunity for everyone to be a competent employee who can
solve various specific field-related tasks due to professional knowledge and communication skills. New technologies, vari-
ous methods and instruments have unlimited potential for teachers to equip their students with a whole set of language
skills to meet the standards of The Common European Framework of Reference for Languages (CEFR).

The article is focused on language portfolio as one of the tools, which provide both a teacher and a student with current
information about a student's progress during the studying period and can guarantee a true assessment of his/her achieve-
ments. The authors consider language portfolio as an effective instrument for personal growth of students. The article
discusses structural components of language portfolio, its types and ways of implementation in the learning process.

The analyses of the literature showed that the attention of a lot of scientists and education specialists were drawn to
this instrument as one which could provoke further development of a person's language skills. The authors of the article
came to the conclusion that the language portfolio is designed to give a positive impact on the quality of the teaching pro-
cess especially if it concerns language acquisition.

The research was conducted with the aim to define the main motivating factors for students in preparing the language
portfolio, their attitude to it and as a result to offer teachers to use such a tool as language portfolio more widely in their
practice in order to make the teaching process more interesting and productive.

The research showed that students are ready to be involved in the process of preparing a language portfolio because
they understand the importance of it for their career promotion. They agree that due to the language portfolio they get full
information about the level of their language proficiency, which can be showed to the potential employer. The authors had
a goal to raise the awareness of teachers about this effective instrument, show all its benefits and expand its popularity in
the higher educational establishments.

Key words: European Language Portfolio, assessment tool, systematic assessment process, students’ achievements,
language efficiency, students’ motivation, language skills, student’s self-reflection.

CyyacHuii cBiT Hagae 6arato MOXNMBOCTEW NOASAM HaB4aTUCS | PO3BMBATM CBOI HABUYKY AN AOCATHEHHS YCriXy Yy pis-
HMX crepax XUTTS, a BONOZIHHS IHO3EMHMMM MOBaMM PO3LLMPHOE NPOCTIP A/15 3pOCTaHHS 0COBUCTOCTi y NpodeCinHIn cdepi
Oyab-sIKOi ranysi cycninbCcTBa Afs BUPILLEHHS NPOECINHO OPIEHTOBAHMX 3aBAaHb, 3aBAsKM NPOGECINHUM 3HAHHAM | KOMY-
HIKaTUBHUM HaBuYkam. HOBITHI TEXHONOTII, Pi3Hi METOAM Ta IHCTPYMEHTU AonoMaratTb SK BUKNagadam, Tak i CTyaeHTam,
NoZoNaT! TPYAHOLL HaBYanbHOro npolecy, HabyTn MOBHMX HABMYOK, L0 BignoBigaTy ctaHgapTam CninbHOT eBPONENCHKOI
cuctemmn moB (CEFR). CtatTa npeacrasnse MOBHOMHE NOPTAONio SIK OAWH 3 IHCTPYMEHTIB, KU, No-nepLue, y LikaBoMy
poctynHoMmy dopmarti Hagae iHdopMaLito Npo ycnixv NpoTAroM nepiogy HaBYaHHS, NO-Apyre, CNpusie peanbHOMY OLiHIo-
BAHHIO Ta JOCATHEHHIO CTYAEHTIB. ABTOPM CTaTTi po3rnsagarTb MOBHE NOPTAONio 9K eheKTUBHUI IHCTPYMEHT 0COBUCTICHOIO
3POCTaHHS CTYOEHTIB, MO0 CTPYKTYPHI KOMMOHEHTW, TUMKW Ta LUMASXM BNPOBaMKEHHS Yy HaBYanbHUIA npouec. AHani3 nitepa-
TYpU Nnokasas, Lo BaraTbox HayKOBLIB Ta OCBITSH LikaBUTb caMe MOBHE MopTdonio y npoLeci po3BUTKY MOBHUX HaBUYOK.
ABTOpPY CTaTTi AIALLNM BUCHOBKY, LLIO MOBHE NOPTAOio Mae NO3UTUBHUIA BNAIUB HA AKICTb HABYasbHOMO NpoLecy, 0cobnmneo
Mif Yyac HaB4YaHHA Ta BUKMadaHHs iHO3eMHOI MOBW. [JoChimxeHHs NpoOBEAEHO 3 METO BU3HAYEHHS OCHOBHMX MOTUBALINHNX
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dhakTopiB ANs CTyAEHTIB N4 Yac MigroToBKM MOBHOTO NOPTONio, iX CTaBMEHHS 4O HbOrO Ta, SiK HACMIAOK, 3aMpOrnoHyBaTH
BUKNaga4Yam MOXIMBICTb BUKOPUCTOBYBATW TaKWM IHCTPYMEHT Y CBOIl NpakTuL, wob 3pobutn HaB4YanbHWii npouec BinbLu
LikaBui i npogykTMBHMUM. [JoCnigXeHHs Takox nokasasno, Lo CTyAEHTM 3alikaBneHi 6pati yyacTb y Npoueci NigroToBKy MOB-
HOro NOPTHONI0, PO3YMiHOTb NOT0 BaXMMBICTb 4715 NOAAbLIOIO 3pOCTaHHS Y NPOMECINHIN cdepi | MOXMUBICTb 3aCTOCYBaHHS
y ManbyTHboMy XuUTTi. CTyAeHTW BBaxatoTb, L0 3aBASKM MOBHOMY NOPTCOMIO BOHN OTPUMYIOTb MOBHY iHCbopMaLliio npo
CBOE 3HaHHA MOBU, 6avaTb LUMAXM BOOCKOHANEHHS HaBMYOK Ta MOXYTb OLIHUTW HabyTi 4OCArHEHHS. ABTOpM CTaBnsATb 3a
MeTY NiaABMLLMTY 0Bi3HaHICTb BUKNadadiB Npo Te, Lo Take MOBHE NOpTOnio, MokasaTu Moro nepeBaru Ta 3acTocyBaHHS Mig

Yac HaB4anbHOro npouecy y BULLMX HaB4anbHUX 3aknanax.

KniouoBi crnosa: eBponelicbke MOBHEe MOPTAOMiO, iHCTPYMEHT OLHIOBAHHS, CUCTEMATUYHUIA MPOLEC OLiHIOBAHHS,
OOCSArHEHHS CTYAEHTIB, MOBHA e(PeKTUBHICTb, MOTMBAL|iS CTYAEHTIB, MOBHI HaBUYKM, caMopeddnekcia CTyaeHTa.

Introduction. Future specialists at higher
educational establishments are provided with a set
of soft skills, which are thought to be the main
attributes of a successful person and are needed
for making efficient interaction at a workplace.
Companies seeck employees, who are ready to
constantly obtain new knowledge and competencies
to meet the demands of the modern business world.
Therefore, people possessing a strong educational
background and good communication skills will
surely be hired and are able to get the job they want.
That is why teaching and learning foreign languages
are widely proved to be of priority for the educational
system of each country. The era of digital
technologies proposes a variety of new methods
and techniques, which help teachers and students
to combine their efforts to achieve main language
curriculum goals. However, the issue of proper
evaluation of students’ achievements in learning
a foreign language still exists. Assessment is known
to be an integral part of any learning process because
without the means of assessing the acquisition
of knowledge, namely of foreign language, becomes
non-productive. The evaluation shows the progress
of each student at a particular stage of learning
and advocates a way of motivating students. As
a consequence, teachers are working on new,
more effective methods of evaluation of students’
achievements. It is crucial to have the information
about the level of students’ knowledge to be able
to analyze possible gaps and plan further learning
processes. It also gives a signal to the teacher how
she/he can correlate the teaching process to help
students to obtain qualitative education which
should meet all standards of the Common European
Framework of Reference for Languages (CEFR).
The concept of the language portfolio, as a powerful
tool for determining the level of foreign language
acquisition, was developed by the Language Policy
Department of the Council Europe. It has attracted
considerable attention in the European educational
space being characterized by multilingualism
and multiculturalism.

Literature review. Many native and foreign
methodologists have paid a lot of attention to
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the concept of language portfolio (LP) deriving
the definition and principles of the LP. Following
Z. Rao, the language portfolio is one of the effective
instrtuments  which  “provides  comprehensive
information about students and provides feedback
on students’ performance” [1, p. 120]. J. Kemp
and D. Toperoff define the portfolio as a “purposely
collection of the student’s effort, progress
and success in one or more fields” [2]. According
to the authors of “European Language Portfolio:
proposals for development”, the ELP is a tool to
promote learner autonomy based on the following
principles: the development of the language learner
the development of the capacity for independent
language learning transparency and coherence in
language learning programs, and clear description
of language competence and qualifications in order to
facilitate mobility [3, p. 131]. One can mention that
many categorizations have been applied in relevance
with language portfolios.

The Principles and Guidelines approved by
the Council of Europe proposed and described
the following models of Language Portfolio:

— Language Passport where the language user
documents his/her own language background, other
languages that have been learned at school or outside
school, and an overview of official diplomas, such as
exam documents, language courses, and certificates;

— Language Biography, which  consists
of statements on language use, through which
the language user can reflect on his/her proficiency in
a specific language. The list of statements is related
to the Common European Framework;

— Language File that is a combination
of documents consisting of, for example, certified
documents showing reports and studies the language
user produced during the probation; the studies he/she
made during a student exchange program if attended;
and documents concerning a particular language
used during his studies for projects and presentations
he has participated in [4].

On the other hand, H. C. Barrett [5, p. 440]
and G. Greenberg [6, p. 32] in their studies identified
the three following types of portfolio: learning
portfolio, presentation portfolio and evaluation
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portfolio, which can be used with different purposes
but are focused on the main aim that is personal
and professional development as well as the capacity
for self-evaluation.

Among Ukrainian scientists, who investigated
the concept of language portfolio, one can mention

I.  Zadorozhna, L. Martyniuk, T. Polonska,
L. Danylenko, and others. They considered
the language portfolio, its purpose, structure,

types, the algorithm of its composition, while
O.Karpiuk  substantiated the implementation
of the language portfolio in practice in Ukrainian
educational establishments [7]. L. Danylenko [§]
and O. Sapozhnykova [9] suggested the following
criteria for evaluating the language portfolio, namely:
availability of mandatory headings and conclusions;
application of research methods; creative approach
to the development of the portfolio, certain personal
component, quality of design, the relevance
of the portfolio, the reflection of student's activities
in foreign language training.

T. Polonska examines the effectiveness of using
the Ukrainian variant of the European Language Portfolio
and makes it evident that this tool allows conducting
an ongoing evaluation of the learning process, promotes
learning autonomy and motivation [10].

D. Little in his study pointed out advantages
of the language portfolios and claimed that language
portfolios can stimulate reflective learning in which
goal setting and self-assessment play a central role.
Students become more autonomous in language
learning in proportion as they become more
autonomous in language use, and vice versa [11].

It is worth mentioning that all methodologists
and linguists with one assent consider the language
portfolio as an effective tool for motivating students
to learn foreign languages in the context of a life-long
perspective.

Purpose statement. From the analyses
of'the literature devoted to the problem of the language
portfolios, itbecame clear that the necessity in carrying
out the survey among teachers and students to reveal
their demands as well as their attitude to this tool
of stimulating further learning of the foreign language
in students is urgent. Ukrainian society is open for
changes and ready to meet both new challenges
and demands. For this, people should constantly
acquire new knowledge and skills, and think about
their improvements and self-development. These are
the key reasons why it is very significant for a person
to be able to know educational background and assess
his/her language abilities. The language portfolio
is one of the instruments which does that. The aim
of'the research is to define the main motivating factors
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for students in preparing the language portfolio, their
attitude to it and how teachers should act to make
teaching more efficient.

Research results. The survey was conducted
among 80 students of National Technical University
of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute”
in March, 2021. The questions were focused on
gathering information, which would be useful for
increasing students’ motivation for language learning
and improving teaching strategies on how to make
the process of collecting the language portfolio more
inspiring for students.

The data gathered from the students’ questionnaires
has shown that 45% of students have had some
experience in collecting language portfolios (fig. 1).

Have you ever had any experience in
collecting your language portfolio?

EYes
m No

Fig. 1

It means that the majority of students (55%)
do not know exactly how to do this and do not
even have enough knowledge about this tool.
This fact confirms that teachers of secondary
schools and universities should alter their teaching
methods and pay more attention to those, which
will guarantee the further promotion of students’
language skills. The language portfolio will provide
a correct estimate of the level of knowledge that
a student possesses and will stimulate him/her
to take their own learning initiatives following
the learning targets and aims.

As for the reasons for students to collect
the language portfolio, the majority of them (39%)
have chosen the variant that the language portfolio
facilitates educational and vocational mobility
(fig. 2). Their choice can be explained by the fact that
the younger generation can choose any university
to study and get high quality education, which will
guarantee their future career promotion.

It is a real motivator for students to learn a foreign
language and be able to apply their knowledge. That
is why the language portfolio can facilitate their
desire to expand their language barriers.
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You would collect your language portfolio,
because it: (choose more than one variant)

® Helps to
develop
language
learning and
intercultural
skills

® Facilitates
educational and
vocational
mobility

® Encourages
lifelong learning
of languages

J

The analysis of students’ answers on the question
as for the best way of introduction of the language
portfolio confirms all the information above
and the fact that students are becoming more
and more oriented toward the European Education
Area. Most of them (36%) have chosen such options
as explaining the reporting function, which opens
the door to Europe for them and a little less (24%)
emphasizing the value of common European scales
of proficiency (fig. 3).

These results should be taken into consideration by
teachers at secondary schools and pedagogical staff
at higher educational establishments in order to unite
their efforts and prepare specialists who are able to
meet the tough demands of modern society. Teachers
educate a new generation and their impact is both
valuable and significant. They should find and apply
modern methods and techniques to provoke students
to formulate their educational goals and make efforts
to achieve them. The language portfolio can be
considered as the backbone of students’ personal
responsibility.

The students’ viewpoints on the value of different
parts of the language portfolio are divided about equally
between three parts (35%, 32%, 33% correspondingly).
Such division is expected and proves that the language
portfolio is a mixer of all language learning experiences
and achievements. While collecting their own
language portfolios students are able to recognize that
it is an instrument, which is useful “to fulfil the needs
of the individuals in a society that sees learning as

Fig. 2
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a lifelong process” (1). The complex language portfolio
will serve as Your gateway to universities in Europe
as well as a communication and assessment tool in
conversations with prospective employers.

You would collect your language portfolio,
because it: (choose more than one variant)

m explaining the reporting function, which opens
the door to Europe for them

® emphasizing the value of common European
scales of proficiency
m presenting the pilot project results

' talking about their own language learning
experience

m showing them a sample ELP in progress

m showing them a journal kept by a good
E - language learner

]

—

Fig. 3

The participants of the study have chosen portfolio
(23%), report (20%) and essay (17%) among others
as the main types of productive activities, which will
provide an effective module assessment (fig. 4).

Most of the students expressed their strong
agreement (43%) or agreement (50%) with
the statement that collecting ELP might enhance their
motivation as well as modify foreign language learning
stereotypes. Moreover, the majority of students
(78%) claimed the language portfolio would have
an encouraging and inspiring impact on their
personal and professional development. It correlates
with M. Demirel and H. Duman studies outcomes,
which showed students’ favourability towards this
activity [12]. N. Barootchi and M. H. Keshavarz
also suggested the portfolio to be a technique
having a positive influence on students’ performance
and thus, its effectiveness in the planning of foreign
language curriculum [13].
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In your opinion, what type of module
assignments is the most productive to
assessyour language learning outcomes?
(choose more than one variant)

m Essay

m Report

m Presentation

Quiz

m Case study

Fig. 4

Conclusions. The linguistic experts claim that
the main practical aims of the foreign language teaching
are to provide the learners with necessary language
skills (writing, listening, speaking and reading), which
ensure that the process of second language acquisition
is efficient and purposeful. However, the process will
not be complete without the possession of skills for
self-development. Language awareness and language
proficiency will make the learners effective participants
of the communicative process. After the survey among

students of National Technical University of Ukraine
“Igor Sikorsky Kyiv Polytechnic Institute” the authors
could conclude that a language portfolio would be
useful for increasing students’ motivation; correlate
teaching strategies to make the studying process more
inspiring for students; due to the language portfolio
learners are able formulate and finally become focused
on achieving the language targets. These options will
provide students with required skills for their further
professional growth. It is possible to sum up that
language portfolio is considered to be a significant
step towards social adaptability and professional
growth of a person. It provides the possibility for
a person to be a competent communicator who is
able to speak the language fluently and accurately.
Due to the language portfolio learners formulate
and finally become focused on achieving the language
targets. Based on the analyses of scientific literature
and related research it becomes obvious that language
portfolio among other methods and techniques
of language teaching seems to be one of the most
effective. It should be noted that a language portfolio
performs the role of an assistant for students during
the period of language studying which informs
them about their achievements and proposes routes
for development. It contributes to the development
of language skills and finally language efficiency. Its
encouraging and motivational effects are proved by
the students’ responses to the questions of the survey.
Further investigations should be focused on finding
more productive ways of portfolio implementation
in the studying process aimed to facilitate students’
language skills and preferences.
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