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The present study explores the second language acquisition in Slovak immigrant workers’ bilingual children from
psycholinguistic and sociolinguistic perspective. It explains an acculturation as the process of mastering the knowledge
and skills necessary for living in a foreign culture and distinguishes its four strategies. The concept of the second language
acquisition is interpreted as the product of a subconscious process very similar to the process children undergo when they
acquire their first language. It requires meaningful interaction in the target language — natural communication — in which
speakers are concentrated not in the form of their utterances, but in the communicative act.

The paper has argued that enculturation is a process that allows Slovak immigrant workers’ children to master a whole
system of cultural norms, a system of value orientations and preferences accepted in society; etiquette norms of behavior
in different life situations; generally accepted approaches to the interpretation of various phenomena and events;
the foundations of the socio-political structure of this society; national traditions, customs; the prevailing morality, as well as
worldview; the prevailing fashion, styles, symbols, regalia; national authorities; political and cultural history of the society
and main symbols of national dignity, pride.

The review includes the question of factors which may contribute to speech interference in English spoken by Slovak
immigrant workers and their children, namely personal problems and program factors. The paper demonstrates that
another significant aspect for Slovak immigrant workers’ children is the process of awareness of immigrants’ ethnic identity
therefore, it takes place in different ways, both at the level of individuals and in different situations of interaction, for
example, whether they live in a multi-ethnic or mono-ethnic environment. The article also analyzes how minority-language
influences on second language acquisition by Slovak immigrant workers’ children.

Key words: second language acquisition, labour immigration, bilingual children, assimilation, separation,
marginalization, integration.

Y cTaTTi npoaHanisoBaHo NpoLec onaHyBaHHS ApYroi MOBW AiTbMU-6iniHrBaMu Ha NpyKNagi iMMirpaHTiB 3 NCUXOMIHT-
BICTMYHOI Ta COLIONIHrBICTUYHOI TOYKM 30py. BogHoyac NosicHEHO MOHATTA «akynbTypauii» Sk npouec OBOMOKIHHA 3Ha-
HHSMMW Ta BMIHHAMMU, SIKi HEOOXigHI ANA NPOXWBaHHSA B iIHO3EMHOMY COLLIOKYNETYPHOMY CEepeaoBULLIi, 30KpemMa BUAiNeHo
YOTMpK cTparterii akynbsTyadii. NoHATTS onaHyBaHHS ApYroi MOBM TPaKTYETLCA AK NiACBIAOMUIN NPOLIEC, SKUIM € CXOXUM Ha
npouec onaHyBaHHS pigHOT MOBM AiTbmu. Llen npouec BkoYae 3MiCTOBHY B3aeMOgii0 Mg Yac iHLWOMOBHOI KOMYHiKauil,
B SIKi MOBL|i 30cepemxeHi He Ha hopMi CBOIX BUCIIOBMIOBaHb, @ BlAcHe Ha KOMYHiKaLlii.

Y cTaTTi nigKkpecneHo, Wo iHKynbTypauis — Le npouec, SK1i 4O3BOMSE GiTAM CroBakiB-iMMIrpaHTiB ONaHoBYBaTy Liny
CUCTEMY KyNMbTYPHUX HOPM, UiHHICHMX OpieHTaLi Ta ynogobaHb, NPUAHATAX B iHLULOMOBHOMY CYCMiNbCTBI; €TUKETHI Npa-
BUS1a NOBEIHKN B PI3HWX XUTTEBUX CUTYaUisX; 3aranbHOBM3HAHI NigXOAN A0 TPaAKTyBaHHSA Pi3HMX SBWLL Ta NOAIN; OCHOBU
CYCNiNbHO-NONITUYHOT CTPYKTYPM LbOro CyCnifibCTBa; HaLioHanbHi Tpaguuii, 3B1yai; Mmoparnb, CBITOrMSAA; CTUMi, CUMBOMMN,
peanii; HauioHanbHi opraHu Bnagw; NONITUYHY Ta KynbTYypHY iCTOPI0 CyCNinbCTBa Ta OCHOBHI CUMBOMNW HaLiOHaNbLHOI rig-
HOCTi Ta ropgocTi.

Cxapaktepu3oBaHo hakTtopy, SKi MOXYTb 34iICHIOBATU BNIMB Ha MOBHY iHTEpdepEHLito B aHIMINCbKOMY MOBMEHHI
CroBakiB-iMMIrpaHTiB Ta iX f4iTeln, 3okpema ocobucTti npobnemu Ta nporpamMHi aktopu. Y cTaTTi 3a3Ha4yeHo Npo Takun
BaXKMMBUI acrnekT ANs AiTen CnoBaLbKux iMMIrpaHTiB, SK MPOLEC YCBIGOMMAEHHS €THIYHOI iAeHTUYHOCTI iIMMIrpaHTIB, SKUiA
peani3yeTbCs NO-pi3HOMY i 3anexuTb Big GaraTOETHIYHOrO Y MOHOETHIYHOrO cepefoBuLLa. Y MpaLi TakoX OKPECNeHO
BMMMB PigHOI MOBM Ha NpoLIEC OMaHyBaHHSA APYroi MOBW AiTbMU-BiniHrBaMu i3 cimen TpyaoBOi iMMirpadii.

Knio4oBi cnoBa: onaHyBaHHSA Apyroi MoBw, 4iTu-6iniHreun, Tpygosa iMmirpadis, 4itu-6iniHreun, acuminauis, cenapadis,
MapriHanisadisi, iHterpauis.

Introduction. After years of bilingualism studies,
all the facts indicate that it has a positive effect on per-
sonality development, regardless of age. That is why
educators in many countries emphasize the need to
implement a policy of bilingualism in education. The
facts show that the governments of most countries
are pursuing a policy of monolingualism. Therefore,

only 25% of nearly 200 countries recognize two or
three official languages. But despite such a conserva-
tive government policy, more and more children are
receiving education in several languages, and their
numbers are already outnumbered by those who
learn only one mother tongue. Pedagogical sources
use the terms “bilingual learning” and “bilingual
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education”, traditionally considering education as
a process and a process result.

Today, bilingual learning is a means of gaining
bilingual education and the process of forming
a personality open to interaction with the outside
world. Since, in the process of bilingual learning,
foreign language is considered not only as a means
of daily communication, but also as a tool for
cognition of the world, special knowledge, they as
a result achieve a high integrative level of linguistic
and subject competence [3, p. 32]. Bilingual learn-
ing contributes to broadening the students’ world-
view through comparative analysis of foreign lan-
guage cultures, forming a tolerant attitude towards
alternative views related to the national specificities
of different peoples as well as stimulates the need
for further education and self-development, which is
a prerequisite for professional activity in the modern
world. However, achieving these goals is only possi-
ble if the right model of bilingual learning is chosen,
which should take into account the needs and capa-
bilities of not only society but also students.

Recent Research Analysis. In recent years,
the second language acquisition has become
a question of great interest in a wide range of fields.
Sociolinguistic and sociophonetic works have
appeared that describe the second language acqui-
sition of representatives of various age, as well
as territorial and gender groups (J. Cummins,
B. Jansen, J. Lalleman, P. Muysken, S. Krashen,
M. Long, B. Taylor). The focus of modern lin-
guistic research is directed to the study of the role
of an acculturation model for the second-language
acquisition (R. Scarcella, J. Schumann, S. Krashen,
S. G. Herrera, K.G. Murry). A review of theoreti-
cal and experimental studies has led to the conclu-
sion that the concept of second language acquisition
is to be interpreted as the product of a subconscious
process. According to S. Krashen it is very similar
to the process children undergo when they acquire
their first language. It requires meaningful interac-
tion in the target language — natural communication —
in which speakers are concentrated not in the form
of their utterances, but in the communicative act [8].

Topicality. Current process of international glo-
balization and integration make the research of ethnic
and cultural specifics of bilingual immigrants as first-
rate. The studies of intercultural communication today
arerepresented in the scientific works of J. C. Richards,
T.S. Rodgers, B. F. Skinner, M. J. Traxler.

In terms of learning the second language acquisi-
tion in Slovak immigrant workers’ bilingual children
one should consider psycholinguistic and sociolin-
guistic aspects, which are of high importance. From

the psycholinguistic point of view a bilingual child
who acquires the second language becomes an object
of study, that means that level of intelligence, age,
type of cognition as well as ways of mastering
the second language are taken into account. In con-
trast, the studies on sociolinguistic aspects of sec-
ond language acquisition in bilingual children focus
on socio and socio-psychological aspects that have
a strong impact on the ways of mastering the second
language.

It has commonly been assumed that, intercultural
contacts depend on the ability of the participants to
understand each other and reach an agreement [6; 7].
Those factors are defined mostly by ethnic culture
of each part that interacts as well as nations’ psycho-
logical and cultural values they possess. Therefore,
intercultural communication can be observed as
native speakers’ contact, which results speech inter-
ference on different levels. Thus, mainly phonetic
interference causes difficulty in perception and pro-
duction of bilinguals’ speech.

In terms of intercultural communication there
appears an interaction between language maps
of the world as well as their part which is national spe-
cific one. We consider intercultural communication
as the interaction of different cultures, that is concep-
tualized by different language systems. Finally, inter-
cultural communication is as interaction of national
specific part of language maps of the world, in which
the citizens share mutual socio-cultural space.

Modern transformational processes in the countries
of European Union have contributed to the demand
for information on the culture, the strengthening
of the communicative positions of English and other
European languages, mainly because of rapid labour
immigration increase. Thus, bilingual children from
Slovak immigrant families have to cope with dynamic
adaptation to the joint functioning of the Slovak
and English languages in their cognition.

Particular attention should be paid to empathy —
the ability to understand other people, their thoughts
as well as feelings, especially in second language
acquisition. Personality as a subject of communica-
tion becomes real and effective only when the com-
munity has a developed reflection — the ability to
perceive oneself as a self-enhancing personality. The
most important component of a communicative
culture of intercultural communication is language
mastering.

The expediency and principles of using multiple
languages in education can be influenced by many
factors, such as the linguistic diversity of a country
or region, particular social and religious sentiment,
or the desire to maintain one’s cultural identity. The
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latest language education programs are often aimed
at developing skills in languages of international
communication, combining them with their mother
tongue [6]. The overall portrait of a foreign language
education and learning policy in two or more lan-
guages is quite complex but at the same time amazing.

Bilingual linguistic behavior is seen as the pro-
cess of choosing an option for constructing a socially
correct expression, so aspects of language are per-
ceived as socially conditioned variation in language.
Therefore, scientists are trying to identify mecha-
nisms for selecting socially relevant options, estab-
lish selection criteria as well as to find out social fac-
tors that influence the choice of variant.

The purpose of socio-linguistic analysis is to
identify the social norms that determine the linguis-
tic behavior of speakers. The main social compo-
nents of bilingual linguistic behavior according to
A. Schweitzer are referred to social roles, social sta-
tuses, orientation to certain social values and norms
[2, p. 40]. However, the researcher E. Vereshchagin
believes that when analyzing behavior, it is obligatory
to pay attention to the environment in which the com-
munication occurs, whereas the choice of the topic,
the use of familiar comparisons, hints, ways to sup-
port communication and non-verbal communication
are important as well [1, p. 22].

It is necessary here to clarify exactly what is
meant by the term “adaptation”. Actually, adaptation
means adaptation to changing conditions, to a new
environment [9, p. 50]. If this definition is applied
to Slovak immigrant workers’ children, then a new
environment for them will be a host culture (that
is British one) and new social conditions, typical
for Great Britain. Therefore, in relation to Slovak
immigrant workers and their children the term
socio-cultural adaptation can be safely used. If
immigrants consider themselves to be of another
ethnicity, then a large sector of ethno-confessional
adaptation is added to socio-cultural adaptation
as a whole. Moreover, in our case, we have labor
immigrants, thus, we add one more adaptation, that
is professional.

In terms of our research, acculturation is of high
importance. The term is usually used to describe
the process of mastering a foreign culture as
a whole. It is assumed that the basis of this process
is the interaction of two cultures (foreign and native)
[4,p. 11]. Asapplied to different social groups, the term
acculturation has been used to refer to situations
in which we describe the directions of change in
the original cultural models of interacting groups
[3, p. 42]. At the level of an individual, a Slovak
immigrant worker’s child, an acculturation is

understood as the process of mastering the knowledge
and skills necessary for living in a foreign culture.
Thus, acculturation strategies include the direction
vectors of changes in the initial cultural models
of both groups and individuals [4].

In our research four strategies of acculturation are
distinguished:

1) assimilation is a situation when Slovak
immigrant workers and their children fully accept
the values and norms of a different culture, while
abandoning their own norms and values;

2) separation is a situation of denial of a foreign
(English in our case) culture while maintaining
a native one (other names — isolation, autonomy);

3) marginalization is a loss of connection with
Slovak immigrant workers’ and their children’
own culture as well as lack of connection with
the majority culture (this situation often arises due to
discrimination);

4) integration is a process of maintaining
a connection with the old culture and having
a connection with a new one.

Therefore, the result of acculturation is a long-
term adaptation to life in a foreign culture, including
socio-cultural adaptation, the ability to navigate
freely in a new culture and society, to solve everyday
problems within the family, at home, at work, during
studies; psychological comprises well-being, good
mental health as well as psychological satisfaction;
economic one, that includes satisfaction with work,
level of immigrants’ professional achievements,
immigrants’ well-being in the new culture (it should
be noted that this type of adaptation result has been
discussed relatively recently).

While a variety of definitions of the term
“enculturation” have been suggested, this paper will
use the definition suggested by J. Berry, who saw it as
the mastery of a person in the process of socialization
of the norms of his own culture, but can, if desired, be
used to describe the development of another culture
[5,p. 12].

In both cases, when talking about enculturation,
they try to focus on training. This emphasis is also
reflected in the definitions of enculturation, as
the following examples of definitions illustrate well.
Enculturation is a gradual development of skills,
manners, and behavioral norms by a person that
are characteristic of a certain type of culture
[5, p.- 13]. Enculturation is a long and gradual
development by a person of methods, norms,
practical recommendations in everyday life as well
as the formation of cultural competence in relation
to the standards of the society in which a person
lives.
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Research material. The participants in our
linguistic research include both the Slovak immi-
grant workers and their children, who immigrated
to the United Kingdom (Birmingham) and have
lived there from 15 to 25 years. The principal aim
of the research was to find out the ways of accul-
turation, adaptation while acquiring a second lan-
guage and how minority-language influences on
second language acquisition by Slovak immigrant
workers’ children. Furthermore, the research aimed
at focusing on the second language acquisition pro-
cess, mainly on minority language skills on sec-
ond language acquisition (that is Slovak language
influence on English speech of Slovak immigrant
workers’ children). The age of the Slovak immi-
grant workers’ children varied from 6 to 15. All
the Slovak immigrant workers agreed to partici-
pate in the research.

Conclusions. Mainly, enculturation is a process
that allows Slovak immigrant workers’ children to
master a whole system of cultural norms, a system
of value orientations and preferences accepted in
society; etiquette norms of behavior in different
life situations; generally accepted approaches to
the interpretation of various phenomena and events;
the foundations of the socio-political structure of this
society; national traditions, customs; the prevailing
morality, as well as worldview; the prevailing
fashion, styles, symbols, regalia; national authorities;
political and cultural history of the society and main
symbols of national dignity, pride, etc.

Among the psychological mechanisms, or rather,
adaptation tools, there appear two fundamentally
different processes: imitation and identification
(acceptance by Slovak immigrant workers’ children).
The first process is more appropriate for temporary
Slovak immigrant workers’ children, the second one
is for those who adapt for a long time to a new culture.
Concluding the description of the acculturation
process in Slovak immigrant workers’ children
in the United Kingdom, it should be noted that
reaching agreement on understanding of commonly
used terms and describing the mechanisms of socio-
cultural adaptation is a necessary but not sufficient
condition for an effective dialogue. In order for
this dialogue to really contribute to improving
the adaptation of Slovak immigrant workers’
children, it is also necessary to agree on a current
number of problems arising in connection with
immigration flows.

Therefore, the range of these problems is
wide: from the legal status of immigrants to their
psychological comfort. Among the most acute

problems we would attribute intolerance and its
prevention (in particular, in United Kingdom);
legal and economic factors of intercultural
communication; prospects for enculturing children
from immigrant families (both for their native
and host cultures).

Admittedly, the question of factors which may
contribute to speech interference in English spoken
by Slovak immigrant workers and their children
includes the following:

1) personal problems (including low level
of self-esteem in combination with no progress in
English, family problems as well as lack of support
for family culture, age of the immigrants, temporal
factor of language learning and daily stress);

2) program factors (namely, lack of ability to suc-
ceed in another country and imperfect system for
gradual adaptation / integration into a foreign-lan-
guage culture and society).

Another significant aspect for Slovak immi-
grant workers’ children is the process of awareness
of immigrants’ ethnic identity therefore, it takes
place in different ways, both at the level of indi-
viduals and in different situations of interaction,
for example, whether they live in a multi-ethnic
or mono-cthnic environment. It is obvious, that
the multi-ethnic environment develops much faster
and gives the individual more opportunities to
acquire knowledge about the characteristics and dif-
ferences of his ethnic group from other groups as
well as forms and develops intercultural interaction
skills.

Thus, ethnic awareness is formed earlier, eth-
nic identity is more clearly recognized if social-
ization took place in a multi-ethnic environment
(for example, in United Kingdom). In individuals
living in a multi-ethnic environment, ethnic iden-
tity is more vivid and represented whereas among
individuals living among culturally similar groups,
awareness of their own ethnicity does not become
a vital problem. Moving on now to consider the fea-
tures of the formation of ethnic identity, it should be
noted that they also depend on which group the indi-
vidual belongs to, whether the group of the major-
ity or minority one. Likewise, Slovak immigrant
workers’ children of minority groups tend to
identify with the dominant group, which reflects
the early awareness of children about the existence
of a certain social structure, that in society some
groups are rated higher than others. But with age
and the development of ethnic identity, members
of ethnic minorities usually experience a shift to
intergroup orientation.
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